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This project promoted Romanian language teaching 
through the Creative Partnerships methodology, 
engaging Romanian-speaking artists primarily in 
Hungarian-speaking schools. As a pilot initiative, it aimed 
to train local coordinators, artists, and teachers, and 
involved two primary and secondary schools from two 
municipalities, one in Gyergyószentmiklós and the other 
in Timișoara. The trained artists and coordinators formed 
the core team of the program, ensuring its long-term 
sustainability. The participating students were between 
10 and 15 years old.

The project was inspired by the artist duo Monotremu’s 
earlier work, Accept Hungarian Lessons / Accept 
Romanian Lessons. That piece later developed into an 
educational initiative that promotes learning the 
Romanian language through creative methods.

It began in Remetea (Harghita) in 2019, at the invitation 
of Szilvia Németh (T-Tudok) and with the support of 
Mayor Elemér Laczkó-Albert. The program sought to 
help Hungarian-speaking pupils learn Romanian — a 
language they needed to master for national exams, 
though it was not their mother tongue.

Because the artists were not Romanian-language 
teachers, their approach focused on building the 
children’s confidence, opening windows toward 
Romanian culture, and strengthening non-verbal 
communication (they deliberately avoided using a 
Hungarian–Romanian translator). The pilot’s success led 
to its expansion, with new artists joining and a summer 
camp being organised in collaboration with Anca Benera 

& Arnold Estefan, Sillyconductor & Ami Lungu, Florin 
Flueras, and anthropologist Laura Ilie.

Following this edition, the present phase of the project 
continued under the partnership between Creative 
Learning and Education Foundation and Minitremu, 
extending the methodology to Bartók Béla Theoretical 
High School in Timișoara and Salamon Ernő High School 
in Gheorgheni (Harghita).

The invited artists — Ana Maria Ursu, Livia Mateias, 
Andrei Dinică, Annabella Orosz, and Norbert Moșu, 
worked together with Romanian-language teachers and 
primary educators Bakos Ágnes Mónika, Tasi Ottilia 
Gyöngyvér, Miclea Geanina, Moldoveanu Melinda, Szeles 
Andreea, Páll Zselyke, Țepeș Iuliana, Zoltan Hajnal, 
Strasser Doinița, and Agi Bakos. The activities, developed 
for 3rd grade Step by Step and for 6th, 9th, 10th, and 
11th grades, were coordinated by Brigita Almași, Mihaela 
Tilincă, Csavar András and Elekes István.

#minitremu #kreativtanulas #arteducation  
#educationthroughart #artsinschools 
#romanianlanguage #hungarianlanguage 
#culturalcollaboration #dezvoltarecolectivă
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Introduction to Creative Education @Minitremu (Un)learning Center

Participants connected through creative games and discussions 
about what creativity means in today’s classrooms.



The role of the Creative Agent was central to the 
implementation of the international Creative Partnerships 
school project. As part of an innovative and collaborative 
educational framework, the Creative Agent worked at the 
intersection of art, pedagogy, and community 
engagement, fostering creativity as a key competence 
among students and teachers alike.

Throughout the project, the Creative Agent involved 
students directly in the planning, implementation, and 
evaluation of activities, ensuring that their voices and 
ideas shaped the process from beginning to end. They 
supported teachers in adopting more creative and 
learner-centered teaching methods, helping them 
integrate artistic thinking into everyday classroom 
practice.

A crucial aspect of the role was mediation, facilitating 
communication and collaboration between artists, 
teachers, and school management, and translating 
creative ideas into feasible, context-sensitive actions. 
The Creative Agent also played an essential part in 
selecting and integrating creative professionals into the 
project, supporting evaluation and sustainability 
processes, and connecting the project’s artistic 
dimension to the school’s specific challenges or 
developmental needs.

Within each school, the Creative Agent took on project 
management responsibilities, such as delegating tasks, 
coordinating resources, and organizing regular meetings. 
Their work demanded both strategic planning and 
sensitivity to the social and cultural dynamics of the 
educational environment.

Before the start of the program, all Creative Agents 
participated in a preparatory training session held in 
Timișoara in December 2024, and hosted by our local 
partner in Minitremu (Un)learning Center. The two-day 
training offered theoretical grounding, practical 
methodologies, and opportunities to connect with an 
international network of creative education professionals. 
The training’s aim was to strengthen a long-term 
Creative Education Network capable of engaging trained 
specialists in future school projects.

Working approximately eight hours per week during a 
few months, the Creative Agents contributed significantly 
to the project’s long-term impact, helping young people 
develop essential 21st-century skills such as 
collaboration, persistence, imagination, and curiosity, 
while also inspiring teachers to see education as a 
creative and transformative practice.

The Creative Agent



Introduction to Creative Education @Minitremu (Un)learning Center

Teachers, artists, and creative agents worked together to translate 
school challenges into creative learning opportunities. 



The Creative Professionals played a vital role in the 
Creative Partnerships international school project, 
bringing their artistic knowledge, intuition, and practice 
into the educational environment. Their work focused on 
developing students’ creativity, imagination, and 
collaboration skills while inspiring teachers to experiment 
with new, art-based pedagogical methods.

Throughout the project, the creative professionals 
worked closely with teachers, forming relationships 
based on trust, openness, and mutual learning. Together, 
they designed and implemented classroom activities that 
encouraged experimentation, curiosity, and creative 
risk-taking. Their role was not to teach art in the 
traditional sense, but to use artistic processes as tools 
for problem-solving, reflection, and dialogue within the 
school context.

They actively participated in planning, implementation, 
and evaluation phases, adapting their artistic practices to 
each school’s needs and realities. By integrating creative 
thinking into different subjects and school challenges, 
they contributed to a more holistic and inclusive 
approach to learning. Collaboration with Creative Agents 
was also central to their work, ensuring coherence 
between artistic, pedagogical, and organizational aspects 
of the program.

Before the start of the school activities, the artists took 
part in a four-day preparatory training held in Timișoara 
in November 2024. The training introduced them to the 
Creative Partnerships methodology and provided a 
shared framework for collaboration with teachers and 
coordinators. Conducted in English or with interpretation 
as needed, it offered both conceptual grounding and 
practical tools for working within schools.

The training’s goal was to strengthen a broader Creative 
Education Network, capable of integrating trained 
professionals into future educational programs. After the 
training and mutual selection process, approximately 
eight artists were chosen to work directly in schools in 
Timișoara and Gheorgheni, from November 2024 to May 
2025.

Working around eight hours per week, the creative 
professionals contributed significantly to the long-term 
impact of the project — helping students develop 
essential 21st-century skills such as perseverance, 
collaboration, imagination, and critical thinking. Their 
presence demonstrated how artistic practice can 
transform the educational process, turning classrooms 
into spaces of exploration, empathy, and shared creation.

The Artists / Creative Professionals 



School: Salamon Ernő High School, Gyergyószentmiklós
Creative Agents: Csavar András, Elekes István
Teachers: Doinița Strasser, Hajnal Zoltán
Artist: Annabella Orosz
Project period: March – May 2025 

Introduction to Creative Education @Minitremu (Un)learning Center

Teams developed ideas and strategies for the upcoming pilot 
activities, marking the official start of Creative Partnerships 
Romania.



The diagram illustrated the core elements of each school project. It placed the central challenge or problem at the heart of 
the process and expanded outward to include the educational content (the subject or curriculum area), the creative process 
(art form or creative practice), and the creative skills to be developed (the five creative habits of mind, such as persistence, 
inquisitiveness, collaboration, discipline, and imagination). This diagram was intended to support the planning of each 
project within the participating schools.
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The Planning Form and Guidance document used in Creative 
Partnerships – Create Project Romania had functioned as a 
comprehensive tool for designing, monitoring, and 
evaluating each school project. It ensured a structured 
collaboration between the Creative Agent, teachers, 
students, and creative practitioners, from the early planning 
phase to final reflection.

The form was composed of eight main sections, each with a 
specific role in documenting the process and outcomes:

Section 1 – Your School and Contact Details

This section gathered basic information about the 
participating school, the Creative Agent, and the main 
teacher or coordinator. It also included contextual details 
such as the school’s profile, community characteristics, and 
relevant background information (for example, high 
percentages of migrant students or rural/urban challenges). 
This helped situate each project within its social and 
educational environment.

Section 2 – About Your Project 

This was the most detailed section, describing the 
conceptual and practical foundations of the project.
 • Part A recorded the project’s title, key dates 
(planning start, activity start and end, submission deadline), 
and established a shared timeline.

Planning Form and Guidance
 • Part B identified the school’s challenge, 
problem, or development need that the project aimed to 
address, as well as what the team sought to understand or 
improve.
 • Part C dealt with benchmarking: it asked 
participants to describe the initial situation, existing data, or 
observable conditions that would later serve as reference 
points for measuring change.
 • Part D focused on the creative practitioners, 
specifying their names, qualities sought, and the types of 
activities they would lead within the school.
 • Part E described the implementation plan in 
detail: the students involved and reasons for their selection, 
roles of teachers, artists, and agents, planned activities, 
community engagement strategies, and the envisioned “end 
product” (performance, exhibition, publication, etc.).

This section ensured coherence between artistic intent, 
educational purpose, and community relevance.

Section 3 – Impacts, Learning Outcomes and More 

This part focused on evaluation, reflection, and anticipated 
outcomes for all participants.
 • Part A – Students: examined expected changes 
in students’ attitudes to learning, creativity, and academic 
performance. It also required teams to plan how such 
changes would be documented (through observations, 



discussions, attendance data, or creative outputs).
 • Part B – Teachers and School Staff: looked at 
professional development, pedagogical innovation, and 
teachers’ own creative growth.
 • Part C – Artists/Creative Practitioners: explored 
how their practices were expected to evolve through 
collaboration with schools, and what impact the experience 
might have on their future work.
 • Part D – Partnership Working: emphasized 
collaboration, communication, and safety protocols. It 
documented how teachers and artists worked together, how 
learning was shared among colleagues, and how the project 
contributed to a broader culture of creative learning.

Section 4 – Planned Numbers

This section quantified participation: the number of students, 
teachers, artists, and sessions planned (each session defined 
as up to three hours). It also distinguished between student 
activities and professional development sessions, allowing 
for comparison across schools.

Section 5 – Planned Classifiers

Here, participants specified the educational programmes, 
subjects, and artforms included in the project — such as 
visual arts, literature, music, film, performance, or heritage — 
to enable thematic mapping across the national network.

Section 6 – Estimate of Project Budget

This section presented an overview of anticipated expenses: 
materials, equipment, transport, and other operational costs. 
It required total expenditure estimates, ensuring 
transparency and consistency across projects.

Section 7 – Checklist

A short verification step confirming that all sections were 
completed, that all partners (teachers, artists, students, and 
the school principal) had been involved in planning, and that 
the information was accurate.

Section 8 – Signatures

The final section gathered official endorsements from all key 
stakeholders — the school principal, project leader, Creative 
Agent, creative practitioner(s), and teachers — formalizing 
the project’s approval and readiness for implementation.

 
 In essence, the Planning Form and Guidance had not 
been merely an administrative tool: it served as a 
collaborative framework, encouraging schools and artists to 
engage deeply with the project’s purpose, to plan 
reflectively, and to establish measurable connections 
between creativity, learning, and community engagement.



Grade:
_________________________________
Subject: 
_________________________________
Topic covered:
_________________________________
Task type:
_________________________________
Suggested time frame:
_________________________________
Task developers:
_________________________________
Curriculum and learning objectives:
_________________________________
Learning goals:
_________________________________
Criteria for evaluation
_________________________________
Links to the curriculum
_________________________________
Links to other subjects
_________________________________
Tool requirements:
________________________________
What is happening? (Implementation plan)
_________________________________
Role of the task leader
_________________________________

The Planning Form and Guidance document used in Creative 
Partnerships – Create Project Romania had functioned as a 
comprehensive tool for designing, monitoring, and 
evaluating each school project. It ensured a structured 
collaboration between the Creative Agent, teachers, 
students, and creative practitioners, from the early planning 
phase to final reflection.

The form was composed of eight main sections, each with a 
specific role in documenting the process and outcomes:

Section 1 – Your School and Contact Details

This section gathered basic information about the 
participating school, the Creative Agent, and the main 
teacher or coordinator. It also included contextual details 
such as the school’s profile, community characteristics, and 
relevant background information (for example, high 
percentages of migrant students or rural/urban challenges). 
This helped situate each project within its social and 
educational environment.

Section 2 – About Your Project 

This was the most detailed section, describing the 
conceptual and practical foundations of the project.
 • Part A recorded the project’s title, key dates 
(planning start, activity start and end, submission deadline), 
and established a shared timeline.

Handbook template



School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Brigita Almași
Artist: Livia Mateiaș
Teachers: Otilia Tasi, Ági Bakos
Project period: February–May 2025



School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Brigita Almași
Teachers: Otilia Tasi, Ági Bakos
Project period: February – May 2025

The project at Bartók Béla Theoretical High School – a 
Hungarian-language school in Timișoara – addressed the 
challenge of learning Romanian as a second language 
through creative, participatory methods. Artist Livia Mateiaș, 
together with Creative Agent Brigita Almași and teachers 
Otilia Tasi and Ági Bakos, designed a sequence of 
workshops combining storytelling, play, and visual 
expression.

The first sessions focused on observation and classroom 
integration, followed by creative workshops such as The Hat 
of Winter Stories and The Snowdrop Princess, which 
introduced collaborative writing and illustration. Subsequent 
activities – Journey to the Mountain of Storytelling and 
Show, Don’t Tell – guided students in structuring narratives, 
expressing emotions through imagery, and linking text with 
drawing.

A visit to the Merlin Puppet Theatre allowed pupils to meet 
scenographer Atilla Bajko, explore backstage spaces, and 
understand the creative professions behind a theatre 
production. Later workshops, including Sharing Joy and Paint 
Your Story, deepened reflection on generosity, empathy, and 

Artist Report 
 Livia Mateiaș



exercises
 imagination through role-play and painting. The Friendship 
Circle activity invited children to write, illustrate, and 
exchange texts inspired by each other’s artworks, 
reinforcing mutual appreciation.

The process culminated in the exhibition “Planet of Stories” 
at the Merlin Theatre (May 31 – September 2025), curated 
together with students and parents. The show presented 
paintings, masks, felt characters, and narrative fragments 
created throughout the semester.

Through her sessions, Livia Mateiaș fostered a warm and 
inclusive environment where artistic practice became a 
bridge to language learning and emotional growth. The 
project strengthened students’ confidence in using 
Romanian, stimulated curiosity, and demonstrated how 
imagination and empathy can transform classroom 
communication.

(Photographic documentation and exhibition materials courtesy of Bartók Béla Theoretical 
High School and the Merlin Puppet Theatre, Timișoara.)



exercises
 

Livia Mateiaș





















School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Brigita Almași
Artist: Ana Ursu
Teachers: Melinda Rumpel-Moldoveanu, Andrea Széles
Project period: February–May 2025



School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Brigita Almași
Teachers: Melinda Rumpel-Moldoveanu, Andrea Széles
Project period: February – May 2025

The project led by Ana Maria Ursu at Bartók Béla Theoretical 
High School aimed to support students from the 9th and 
10th grades in learning the Romanian language through 
theatrical and performative exercises. Working in 
partnership with teachers Melinda Rumpel-Moldoveanu and 
Andrea Széles, the artist developed a methodology that 
connected the Romanian curriculum with drama-based 
learning.

Two parallel directions structured the process:
 - 9th Grade: Students explored Forum Theatre, 
creating four short plays addressing discrimination, bullying, 
and aggression in school. These sessions helped strengthen 
empathy, confidence, teamwork, and expressive vocabulary.
 - 10th Grade: The class worked on a short film 
adaptation of Mihail Sadoveanu’s novel Baltagul, integrating 
literary analysis with scriptwriting, character development, 
and cinematic interpretation.

Early workshops focused on group cohesion and emotional 
literacy, introducing exercises such as Zombie, The Emotional 
Squares, and Why Are You Imitating Me?, which built trust, 
concentration, and creative collaboration. As students 

Artist Report 
 Ana Ursu



progressed, they engaged in improvisation, storytelling, and 
movement exercises that deepened their linguistic and 
emotional understanding.

Through Forum Theatre activities, the younger students 
learned to articulate their personal experiences with 
discrimination and social conflict, transforming them into 
performative scenes. The older students developed their 
narrative and critical thinking skills by adapting the literary 
text into film format, learning about visual storytelling, roles, 
and cinematic structure.

By the end of the project, both groups exhibited marked 
progress in vocabulary, confidence, and participation. 
Students who initially struggled with self-expression began 
to speak more freely, using Romanian with greater ease and 
emotional nuance. Teachers reported that classroom 
dynamics improved, and students displayed a stronger 
sense of empathy and belonging.

For Ana Maria Ursu, the project represented an opportunity 
to test and refine her artistic methodology within an 
educational setting. Her approach, anchored in theatre, 
embodiment, and collective creation, proved an effective 
bridge between language learning, emotional development, 
and creative expression, empowering students to see 
Romanian not as a difficult school subject, but as a living 
language of connection and imagination.

exercises
 



exercises
 

Ana Ursu

EX 1. Zombie (warm-up exercise)



















School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Mihaela Tilincă
Artist: Andrei Dinică
Teachers: Andrea Széles
Project period: February–May 2025



School: Bartók Béla Theoretical High School, Timișoara
Creative Agent: Mihaela Tilincă
Teacher: Andreea Széles
Project period: February – May 2025

Visual artist Andrei Dinică worked with 6th-grade students 
from Bartók Béla High School to explore creative learning 
through visual play, storytelling, and group collaboration. The 
sessions began with trust-building games and informal 
exchanges, where the artist deliberately avoided formal 
authority, asking students to call him “Andrei” and to speak 
freely, without fear of mistakes. This approach quickly 
transformed the classroom into an open and participatory 
space.

Early meetings focused on playful interaction and language 
confidence through activities like the “question basket,” 
where pupils wrote anonymous questions to the artist and 
received candid, humorous answers. Once trust was built, 
Andrei introduced contemporary artworks such as a 
colourful, detail-rich piece by Japanese artist Takashi 
Murakami, using observation and vocabulary exercises to 
link visual imagination with Romanian language learning.

As the project developed, students created their own 
collective characters in small groups — blending traits, 
inventing names, and composing stories around them. 

Artist Report 
 Andrei Dinică 



Some groups even discussed inclusivity and identity, 
deciding to design gender-neutral characters to reflect 
shared authorship. Later workshops encouraged 
independent creation: pupils designed posters combining 
images and text, addressing themes from friendship and 
equality to self-expression.

The project culminated in a visit to the Timișoara Art 
Biennale, where students interacted with contemporary 
artworks, reflected on their responses, and even left written 
messages for artists. Andrei encouraged open interpretation, 
reminding them that disagreement and curiosity are both 
part of understanding art.

“I wanted to undermine my own authority from the start, to 
create a space where I’m not the teacher, but a participant. 
Once the students felt that freedom, they became honest, 
playful, and brave.”

Through humour, empathy, and creative dialogue, Andrei 
Dinică’s workshops demonstrated how art can reshape 
classroom relationships and turn language learning into a 
collaborative act of discovery.

exercises
 



exercises
 

Andrei Dinică
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Andrei Dinică
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Andrei Dinică







School: Salamon Ernő High School, Gyergyószentmiklós
Creative Agents: Csavar András, Elekes István
Teachers: Doinița Strasser, Hajnal Zoltán
Artist: Annabella Orosz
Project period: March – May 2025 



School: Salamon Ernő High School, Gyergyószentmiklós
Creative Agents: Csavar András, Elekes István
Teachers: Doinița Strasser, Hajnal Zoltán
Project period: March – May 2025

Artist Annabella Orosz collaborated with Romanian language 
teachers Doinița Strasser and Hajnal Zoltán to explore how 
visual arts and play-based learning can support language 
acquisition in a bilingual context. The project involved two 
groups of students, from 9th and 10th grades, at Salamon 
Ernő High School, each working with different themes 
adapted to their linguistic level and interests.

In the 9th grade, sessions were designed around 
communication, imagination, and everyday language. 
Activities such as “This is not a pen…”, “Snowball questions”, 
and “Story Hat” encouraged students to improvise, invent, 
and describe situations in Romanian. Through drawing and 
movement exercises, the group developed confidence and 
spontaneity, discovering how humor and creativity could 
replace the anxiety of making mistakes.

In the 10th grade, the project took inspiration from Camil 
Petrescu’s novel Ultima noapte de dragoste, întâia noapte de 
război (The Last Night of Love, the First Night of War). 
Students reinterpreted key moments from the text through 
illustration, collage, and short group performances, 
connecting literary content with visual storytelling. The 

Artist Report 
 Annabella Orosz



combination of reading, drawing, and dramatization helped 
them understand Romanian literature in a more emotional 
and accessible way.

Each session included ice-breakers, collaborative creative 
tasks, and short reflection circles. The atmosphere evolved 
from initial hesitation to openness and curiosity. Teachers 
noted that students became more confident in using 
Romanian, interacted more freely, and were able to express 
abstract ideas visually and verbally.

The final outcomes — drawings, short texts, and visual 
diaries — were exhibited in the classroom and shared within 
the school community.

For Annabella Orosz, the project revealed how artistic 
processes can transform language learning into a sensory 
and relational experience. By combining drawing, 
imagination, and empathy, her workshops demonstrated 
that learning a language is not only about words, but about 
finding one’s own voice within it.

exercises
 



Annabella Orosz
exercises
 











School: Salamon Ernő High School, Gyergyószentmiklós
Creative Agents: Csavar András, Elekes István
Artist: Moșu Norbert-László 
Teachers: Páll Zselyke, Doinița Strasser
Project period: March – May 2025



School: Salamon Ernő High School, Gyergyószentmiklós
Creative Agents: Csavar András, Elekes István
Teachers: Páll Zselyke, Doinița Strasser
Project period: March – May 2025

Actor and theatre educator Moșu Norbert-László 
collaborated with teachers Páll Zselyke and Doinița Strasser 
to explore how drama and performative learning can 
enhance language acquisition and communication skills 
among Hungarian-speaking students learning Romanian. 
Working with 10th- and 11th-grade groups at Salamon 
Ernő High School, the project used theatre as a catalyst for 
empathy, imagination, and expression.

The workshops were structured around major works from 
Romanian literature — Harap Alb by Ion Creangă and Iona 
by Marin Sorescu — which students reinterpreted through 
creative exercises, collaborative storytelling, and 
performance.

In the 10th-grade class, students retold Harap Alb in 
multiple modern genres (science fiction, horror, western), 
experimenting with new forms of narrative and vocabulary. 
They also created illustrations and wrote short scripts 
inspired by the story’s themes of courage and friendship.

In the 11th grade, students engaged with Iona, exploring its 
existential dimension through visual composition and 

Artist Report 
 Norbert-László Moșu



symbolic theatre. Divided into groups, they designed four 
distinct “stages” to represent the spaces of the play and 
produced crossword puzzles and reflective texts around its 
key motifs. These tasks encouraged both critical thinking 
and creative interpretation.

Each session began with theatre-based warm-ups and 
collaborative games that encouraged spontaneity, 
concentration, and group trust. Over time, students became 
more comfortable speaking Romanian, even when 
improvising. Teachers observed that students who were 
initially reserved or anxious began to participate actively and 
express ideas more confidently.

Although the project faced some logistical challenges — 
limited class time and occasional scheduling conflicts — its 
outcomes were evident in the classroom atmosphere: 
students were more curious, cooperative, and open to using 
Romanian in everyday interactions.

For Moșu Norbert-László, the experience demonstrated that 
theatre can humanize learning and transform the classroom 
into a space of shared discovery. By connecting body, 
emotion, and imagination, students found new ways to 
understand language not as a set of rules, but as a living 
form of communication.
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Norbert Moșu











Prepared by: Omnibus Kft., Gyergyószentmiklós
Evaluation period: February–June 2025
Partner schools:
 Bartók Béla Theoretical High School, Timișoara
 Salamon Ernő Gymnasium, Gyergyószentmiklós

Kreatív Tanulás és Oktatás Alapítvány
Programme: Erasmus+ “Promoting Equity in Education 
through Creative Partnerships”

1. Context and Objectives

This evaluation report presents the results of the Creative 
Partnerships Romania pilot project implemented in two 
Hungarian-language schools during the 2024–2025 
academic year. The initiative aimed to strengthen 
Romanian language learning among Hungarian-speaking 
students by integrating creative, art-based 
methodologies into the curriculum.

The project built on the Creative Partnerships 
methodology, developed in the UK and adapted 
regionally through collaborations between artists, 
teachers, and Creative Agents. In this Romanian pilot, the 
focus was on developing:

• Language competence (listening, reading, writing, and 
expression in Romanian);
• Motivation and emotional engagement with learning;
• Collaborative and creative skills that support inclusive 
education.

The evaluation, conducted by Omnibus Kft., assessed 
both the quantitative impact on linguistic competencies 
and the qualitative effects on student motivation and 
classroom climate.

2. Methodology

The evaluation was based on a quasi-experimental 
model, using both project and control classes from the 
same schools.
Data were collected in two cycles:

-   Input testing: January–February 2025
- Output testing: June 2025

Each participating school implemented the project in four 
classes, paired with control groups of similar profile and 
grade.

Creative Partnerships Romania 
Omnibus Impact Analysis



Total participants: ~340 students (170 project, 170 
control).

Data Collection Tools: 

- Romanian Competence Tests: assessing reading 
comprehension, grammatical awareness, and written 
expression (B1-level adaptation).

- Motivational Questionnaires: 21 items measuring 
school engagement, emotional safety, and perception 
of Romanian language.

- Open-ended feedback: qualitative reflections 
gathered from students at the end of the project.

Statistical analysis focused on mean comparisons 
between project and control groups, pre/post 
intervention.

3. Key Findings

 3.1. Linguistic Competence

The impact of the creative methodology was modest but 
consistent, particularly in oral comprehension and writing 
tasks.
- Lower grades (3rd, 6th): fluctuating results — project 

classes maintained levels while control groups 
declined.

- Upper grades (9th, 10th): visible improvement — 
project groups increased by 17–37 points on 
average, while control groups decreased.

- The performance gap narrowed, suggesting that 
creative methodologies helped weaker students 
progress.

“Even when test results showed only moderate gains, the 
quality of interaction and engagement was significantly 
higher in project classes.”
      (Omnibus evaluator)

 3.2. Motivation and Engagement

Attitudes toward using Romanian. In Timișoara (Bartók 
Béla), students increasingly sought opportunities to 
speak Romanian in both project and control classes (p≈
0.07 and p≈0.065). In Gheorgheni (Salamon Ernő), no 
significant change was detected on this item.  
 •Discomfort when speaking Romanian. The feeling 
of discomfort decreased in both project groups 
(Gheorgheni and Timișoara; p≈0.11 and p≈0.09), while 
the Timișoara control group showed no such decrease.  
 •School attachment and lesson perception. School 
attachment showed a slight overall decline across both 
project and control classes; moreover, perceptions of 
Romanian lessons worsened slightly in project classes in 
both schools.
 •Motivation, self-concept, coping (skill indicators). 
There is no single positive pattern attributable to the 
intervention. In Gheorgheni, learning motivation declined 
significantly in both project and control classes; 
self-concept also decreased in the Gheorgheni project 
classes; changes in coping were minor. We therefore 
interpret these indices cautiously. 



3.3. Comparative Insights: Bartók vs. Salamon

- Bartók Béla HS (Timișoara): students described 
sessions as creative, interactive, and empowering. 
Teachers noted better attendance, greater openness, 
and spontaneous use of Romanian.

- Salamon Ernő Gymnasium (Gyergyó): students valued 
the relaxed environment but were more critical of 
measurable language progress. The sessions 
nonetheless reduced anxiety and encouraged 
participation.

Average perception scores:

- Bartók Béla HS – 1.51/4 (positive range)
- Salamon Ernő Gymn. – 2.1/4 (moderately positive)

 4. Qualitative Feedback

Students’ Voices

“We could learn through play and create together.”
“No tests, no pressure – I spoke more Romanian without 
fear.”
“It was fun and different from usual classes.”

Teachers’ Observations
- Improved classroom dynamics and collaboration.
- Greater student curiosity and risk-taking in using 

Romanian.
- The project allowed for real-world connections and 

- emotional learning.

Artists’ Reflections

Artists and Creative Agents emphasized that their role 
was not to “teach Romanian,” but to create emotional 
and sensory pathways to learning — fostering curiosity, 
belonging, and confidence in self-expression.

5. Interpretation and Discussion

While the quantitative effects on competence were 
moderate due to the short timeframe (4 months), the 
qualitative transformation in learning culture was 
significant. The pilot demonstrated that creative, 
collaborative pedagogy enhances both motivation and 
equity in multilingual classrooms.
Key interpretive insights:

- The project shifted the classroom climate toward 
trust, cooperation, and co-creation.

- Students learned through embodied experiences, 
aligning language learning with sensory and 
emotional memory.

- Teachers became co-learners and facilitators rather 
than authority figures.

- The project particularly benefited less confident 
students, who began participating more actively.

“Creative Partnerships does not replace the curriculum; it 
revitalizes it by making learning experiential, personal, 



and meaningful.”
    (Mihaela Tilincă, Creative Agent)

6. Conclusions and Recommendations

The Omnibus evaluation confirms that Creative 
Partnerships is a valuable pedagogical model for 
language learning in minority and multilingual contexts.
While the pilot’s timeframe limited measurable linguistic 
growth, the social, emotional, and motivational benefits 
were substantial.

Conclusions:

- Students displayed higher engagement, confidence, 
and creative expression.

- Teachers adopted more flexible, student-center 
approaces

- The classroom became a shared creative space that 
encouraged bilingual participation.

Recommendations

1. Extend the program over a full school year to observe 
stronger linguistic outcomes.

2.  Include teacher training modules on integrating   
creative methods sustainably.
3.  Continue data-driven evaluation combining 
quantitative and ethnographic approaches.
4.  Scale the program to other schools in Transylvania 
and bilingual regions.

7. Final Remark

The Creative Partnerships Romania pilot successfully 
demonstrated that learning can thrive where art, 
curiosity, and empathy meet.

It provided a foundation for reimagining Romanian 
language education as a collaborative, creative, and 
inclusive process — and validated the model as a 
scalable tool for educational equity in multilingual 
societies.



Testimonials

Livia Mateiaș (artist)

“The success of each session depended not on 
content difficulty, but on emotional climate, when 
laughter entered the classroom, learning followed.”

Ana Maria Ursu (artist)

“I realized that theatre doesn’t just teach 
communication, it teaches listening, and that’s 
where language truly begins.”

Annabella Orosz (artist)

“When students started to draw and speak at the 
same time, their fear of mistakes disappeared — art 
made language feel natural.”

Csavar András (creative agent)

“The moment students stopped asking ‘is this 
correct?’ and started asking ‘can we try it this 
way?’ — that was real progress.”

Mihaela Tilincă (creative agent)

“Creative Partnerships showed us that the teacher’s 
role can shift, from authority to companion, from 
evaluator to co-creator.”

Elekes István (creative agent)

“Creativity was not imported into the classroom, it 
was already there, we just had to give it permission 
to appear.”

Iuliana Țepeș (teacher)

“At first, students waited for instructions. By the 
end, they were giving them, to each other.”

Moșu Norbert-László (artist)

“It’s not what we teach that matters most, but how 
we teach. When students laugh and imagine, they 
start to speak differently.”



Monotremu - I’m open to taking Hungarian lessons, COULEUR LOCALE 2, B5 Studio, Târgu Mureș, 2013 
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